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To help improve the writing capabilities of students who cannot get 
writing help at home, a 4 week free tutoring program was implemented 
that was accessible from home. Several ELL students took a survey to 
determine how much help they receive from their parents and how hard 
they find writing to be. From these students, five were selected to 
participate in the program. Their writing capabilities1 were observed, 
based on the researcher’s rubric and Common Core Standards, before 
and after using the program to see if it was effective. 
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The gap between the writing capabilities of native English speakers and 
English language learners is a serious problem. Native English speakers 
have one key resource that English language learners do not – parents to help at 
home. There have been on going efforts at closing the gap between ELLs and 
their peers by improving the in-class curriculum, especially since the No Child 
Left Behind Act that was implemented in 2002.3 A few options have been 
provided for students who need help outside of what they are already being 
provided in class. 
However, most options are not accessible for all students. Online tutoring 
help is quite expensive4. Other on-site programs, even if they are free, are still 
inconvenient for many students.

 The students might only be able to get help on certain days, have to 
make an appointment, or simply have to travel too far. An after school 
program, similar to the intern researcher at JLS middle school last year, lead by 
Kim Lohse, might have great resources: teachers, volunteers, and laptops, but 
still would not be able to accommodate all the students who could benefit from 
it. Getting the students who need help to come to the writing center proved 
difficult. Lohse explains, “I think one of our other challenges is that the group of 
students who may need this center most, are the ones who might not seek help 
on their own.” Lohse also commented on the negative side of holding the center 
after school, “many students have conflicts with sports and so on after school, 
[and] many teachers have conflicts after school.”2

My program is free and accessible from home, available whenever the 
student needs it. If a child does not have the resources in middle school, a 
crucial point in developing their writing skills and when the achievement gap 
begins to widen, the child will also struggle in high school, and in applying for 
colleges. Intervention at an early age, as with many learned skills, will give these 
students the opportunity to be successful throughout their life. 

Special thanks to Martha Castellon, Erin Harrigan and Lisa Hickey for 
helping make this project possible. 

Works Cited 
1.“Automated Scoring of Writing Quality.” ETS Research: Educational 
Testing Service, 2016.
2. Lohse, Kim. Interview. 11 Apr. 2016.
3. Minaya-Rowe, Liliana. Effective Educational Programs, Practices, and Policies for
English Learners. Charlotte, Information Age Publishing, 2015. EBSCO host.
Accessed 14 Oct. 2016.
4. “Purchase Smarthinking | Pearson.” Pearson. Pearson Education, 2016. 
Web. 06 Nov. 2016.
5.Ramirez, Silvia del Carmen. How Shall We Teach English To Non-English-
Speaking Children : A Case Study Of Dennis Parker’s Strategic Schooling Model. 
Lewiston, N.Y.: Edwin Mellen Press, 2010. eBook High School Collection 
(EBSCOhost). Web. 6 Oct. 2016. page 35

The research is applied with the intention that the knowledge from this 
research will be used to solve a problem facing our society; disparity in 
students’ writing capabilities. The general population targeted is middle 
school students who do not have English speaking parents.5 The case study 
is on two JLS seventh graders in the ELL program who do not get help with 
their writing outside of school and who find writing difficult. 
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Data was collected through short essays that were administered to the 
participants before and after they received free, accessible tutoring. They 
received either an explanatory, narrative, or argumentative essay prompt. 
Using the rubric and common core standards (below), the researcher has 
graded the student’s papers and assigned them a numerical value. 

Both case studies show that scores did improve after using the tutoring 
program. 




